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Preamble  

This Desk Research is part of the IO4 of the Project Play Equal. And is a base for the Blueprint, 

together with the outcomes and results of the students survey. 

Main recognitions of the common work within this project show, that it is of course most important, 

that schools work on their development concerning offer equal opportunities for learning and social 

inclusion for everyone. Best practice examples were collected and analyzed, key success factors 

identified, tools and instruments for school development were created, tested and implemented, for 

self-assessment, goal setting and evaluation. 

All these outcomes are available on https://playequal.eu/ in English, Dutch and German.  

Additional to the results of this desk research gives an overview about 

• Relevant national frameworks and legal regulations in the areas of education, labour 

market, social system, using the existing outcomes and information from IO1 

• Relevant aspects of regulations, existing policies and limits concerning integration of 

target groups in the projects into education, labour market and social measures 

• Regulations and options for combined programmes and projects formal – non-formal 

learning inside and outside school, also reflecting the extent of autonomy of school in 

different countries 

• Principles and criteria for successful activities derived of the outcomes of the collection 

and analysis of IO1 

• Recommendations for development, implementation of programmes and projects, also 

reflecting the Dimensions and areas in the outcomes of IO2 

• The importance of contact and insight into real world of work to find personal 

perspectives for life 

• Various methods of work-based-learning 

• Use of innovative and creative (ICT) tools 

• Examples for effects and benefits of successful activities of combined programmes and 

projects 

• formal – non-formal learning 

Together with the outcomes of IO1 – best practices, IO2 – mapping tool, and IO3 – involving parents 

and the students survey in IO4 this desk research document gives a basis for the Blueprint as a tool to 

support schools, regions and countries to develop educational processes in an equal opportunity 

creating way. 

https://playequal.eu/
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1. Regional and national Preconditions: The Education Systems 

1.1. The Education System in Austria / Styria 

 

 

Source: Euroguidance Austria 

https://www.bildungssystem.at/en/euroguidance-austria/about-us 

 

Additional information about the Austrian education system:  

EURIDICE 

https://eacea.ec.europa.eu/national-policies/eurydice/content/austria_en 

Federal Ministry for Education 

https://www.bmbwf.gv.at/en.html 

https://www.bildungssystem.at/en/euroguidance-austria/about-us
https://eacea.ec.europa.eu/national-policies/eurydice/content/austria_en
https://www.bmbwf.gv.at/en.html
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EPALE 

https://epale.ec.europa.eu/en/blog/differenziertes-system-vielfaltige-guidance-nachhaltige-

entwicklungen-zu-transition-und 

In principle the Austrian public school system is an integrative system, with the aim to serve as much 

students as possible in regular schools  

For that exist a lot of support systems for students, teachers, parents etc. see e.g. 

https://www.bundeskost.at/wp-content/uploads/2016/04/bmbf-broschuere-

beratung_schulen_2016.pdf 

But, as Austria is a Federal Republic, the situation in the provinces differs. 

Styria is the province with the highest share of integration from students with special needs in the 

regular school system 

Beside that, there exist special schools, so called “Sonderschulen” for students with special “special 

needs”, e.g. for students with multi-dimensional restrictions,  

See here more in detail: 

Special educational forms of care 

Pupils with special educational needs can either attend a special school suitable for their disability or 

be taught integratively in elementary school, middle school (MS), polytechnic school, the lower level 

of a general higher school or the one-year technical school for business professions. 

Parents have the right to choose one of the two forms of organization. The children or young people 

are taught either according to special school curricula or according to adapted curricula of the 

elementary school or middle school (MS). 

The following care options are offered: 

Special schools with their own curriculum:  

• General special school (for disabled children and children with learning difficulties)  

• Special school for blind children (Federal Institute for Education for the Blind in Vienna, 

Odilieninstitut Graz))  

• Special school for deaf children (Federal Institute for Deaf Education in Vienna, Support 

center for hearing and language training in Graz)  

• Special school for children with increased educational needs and  

https://epale.ec.europa.eu/en/blog/differenziertes-system-vielfaltige-guidance-nachhaltige-entwicklungen-zu-transition-und
https://epale.ec.europa.eu/en/blog/differenziertes-system-vielfaltige-guidance-nachhaltige-entwicklungen-zu-transition-und
https://www.bundeskost.at/wp-content/uploads/2016/04/bmbf-broschuere-beratung_schulen_2016.pdf
https://www.bundeskost.at/wp-content/uploads/2016/04/bmbf-broschuere-beratung_schulen_2016.pdf
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• Special school for children with difficult upbringing (special education school)  

Special schools that teach according to a curriculum of the elementary school, the middle school, the 

polytechnic school or according to the curriculum of a special school of another type: 

• Special school for handicapped children  

• Special school for children with speech disorders  

• Special school for visually impaired children  

• Special school for hard of hearing children  

• Special school for children in hospitals (Heilstättenschule) 

A special school is characterized by the low number of class students (a maximum of eight to 15 

students per class - depending on the type of disability), specially trained pedagogues and the 

individual teaching methods that this makes possible. 

If the nearest elementary school, middle school (MS), polytechnic school, lower level of a general 

high school or one-year technical school for business professions does not have the appropriate 

options for special educational support, then the Education Directorate is requested to apply to the 

school maintainer and the responsible authorities for the necessary measures. 

If the school is to be equipped for the disabled, the education directorate has to submit a 

corresponding application to the school operator (usually the municipality). This must ensure that, 

for example, a ramp for wheelchairs is built, the sanitary facilities are adapted or special furniture is 

purchased. If an additional or appropriately trained teacher is required, the Directorate of Education 

must request this from the competent authority. 
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1.2. The Education System in Germany / Soest 

 

Source: https://broschuerenservice.nrw.de/msb-duesseldorf/shop/DE_-

_Das_Schulsystem_in_Nordrhein-Westfalen._Einfach_und_schnell_erkl%C3%A4rt/2 

Germany is a federal republic. The responsibility for education policy is at the level of the provinces 

Bundesländer. 

The school system in the province North Rhine-Westphalia is structured according to school levels 

and divided into school types. The school levels are the primary level, the lower secondary level and 

the upper secondary level. The primary school comprises grades 1 to 4 and is also referred to as the 

primary level. It is attended by all children in Germany and is the common basic level of education. 

After primary school, parents can choose for their children from a range of different lower secondary 

school forms (grades 5 to 10), including secondary school in NRW. Secondary level I comprises grades 

5 to 10 at secondary schools, comprehensive schools, intermediate schools and lower secondary 

schools, and grades 5 to 9 at grammar schools as a G8 course of education. 

Once pupils have completed lower secondary level, they have the option of taking the Abitur (upper 

secondary level) at the Gymnasien and Gesamtschulen as general education schools and attending 

the gymnasiale Oberstufe (upper secondary level). The Abitur can also be obtained at vocational 

schools, such as the Berufskolleg or at a Weiterbildungskolleg. 
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The gymnasiale Oberstufe at Gymnasien and Gesamtschulen is identical and is divided into a one-

year introductory phase and a two-year qualifying phase. It concludes with the Abitur examination, 

with which the pupils acquire the general higher education entrance qualification. 

https://www.berufsbildung.nrw.de/cms/upload/ausbildungsvorbereitung/infoblatt_internationale_f

oerderklasse_.pdf 

At four vocational colleges in the Soest district there are international support classes to prepare for 

training for young refugees who have not yet reached the age of 18 and who cannot attend the 

regular classes due to their lack of language skills. The skills, abilities and knowledge imparted in 

training preparation include competencies for starting vocational training. 

As part of the state program No qualification without connection (KAoA), young people attending an 

international remedial class are offered initial professional orientation via KAoA-compact. 

KAoA-compact combines the following elements of KAoA: 

• a two-day potential analysis tailored to the target group, 

• three days of professional field exploration, if necessary including an orientation in the 

German training system on the third day, 

• three days of practical courses. 

All three elements are carried out by an educational institution that has intercultural competencies 

specially identified for the target group. 

Parental participation is regulated in the School Act. Parents not only have the right and duty to raise 

their families, but also have a say and an obligation to have a say when it comes to school problems. 

The interests of the parents are primarily represented at the class and school level by elected 

representatives. 

Parent representatives work independently, their rights are laid down in the School Act and the 

school authorities and school management are required to support parent representatives in their 

work. 

The elected parent representatives have an advisory role on the one hand, but also have voting 

rights, for example in the school conference. 

 

 

  

https://www.berufsbildung.nrw.de/cms/upload/ausbildungsvorbereitung/infoblatt_internationale_foerderklasse_.pdf
https://www.berufsbildung.nrw.de/cms/upload/ausbildungsvorbereitung/infoblatt_internationale_foerderklasse_.pdf
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1.3. The Education System in The Netherlands / Den Bosch 

Dutch education system 

• Almost all children start Primary education (Basisonderwijs) at the age of four. Primary school takes 

8 years, until they are twelve. They spend their first two years in kindergarten. In the final year of 

the primary education, pupils are advised on which type of secondary education they should pursue. 

• There are different types of Secondary education pupils can choose from, once they have completed 

their primary school education. There are diplomas for vmbo (pre-vocational education, havo 

(senior general education) and vwo (pre-university education). Some schools offer limited choices, 

for example only vmbo BBL and vmbo GL or vwo, others offer more types. 

• The first year is called the ‘brugklas‘. In English, it is referred to as the ‘transition class’. At the end of 

this year a final decision will be made, regarding the type and level of secondary education with 

which a student will continue.  In some secondary schools, this decision is made after two years.            

Another type of secondary education is Vocational training programme (Praktijkschool), education 

for children with a lower IQ. 

• For children with special needs there is Speciaal onderwijs, (Special education),  both primary and 

secondary. Children need a (medical) indication for these schools. Many children with special needs 

attend regular schools in combination with extra support. 

• After secondary school, students continue in senior vocational education (middelbaar 

beroepsonderwijs), with choice in 4 different levels, or higher professional education (hoger 

beroepsonderwijs) or university (universiteit).  

• School is compulsory from the age of five until 18 or 16 when children have a start qualification (a 

minimum level). A start qualification is a diploma from havo, vwo or senior vocational education. 

There are exceptions for students from Praktijkschool and Special Education. 

 

The Bossche Vakschool is a secondary school and offers pre-vocational education. 

They also have an International Transition Class; for children in the age of 12-18 that do not speak 

Dutch yet and have lived in The Netherlands for a short period of time. After maximum two years 

they continue in a regular secondary school or in vocational education. 

Leren Op Locatie (LOL) is part of Koning Willem I College, a school for senior secondary vocational 

education (middelbaar beroepsonderwijs). Their students can continue education in higher 

professional education. 

Source: The Dutch education system | Download Scientific Diagram (researchgate.net) 

https://www.kindergarden.nl/about-us/who-are-we/
https://www.zapp.nl/brugklastv
https://www.researchgate.net/figure/The-Dutch-education-system_fig1_242171796
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Source: Education in the Netherlands - Wikipedia, the free encyclopedia 

https://nl.wikipedia.org/wiki/Onderwijs_in_Nederland
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2. Regional and national Preconditions: Learning opportunities in 

Austria 

2.1. Which obligatory school programs and learning opportunities are 

legally, organizationally, curricularly designed in the school to 

correspond these forms of learning? 

2.1.1. Learning and gaining skills and competences through work-based learning 

(practical, hands on) 

In general education schools:  

Work-based learning (practical, hands on) in primary school curricula, including: 

- Technical handicrafts - primary school - primary level 

- Know various simple production techniques for separating, joining and forming; name and 

use work materials, carry out simple production techniques independently, etc. 

- Apply various simple manufacturing techniques under guidance - technology; use tools 

appropriately in guided situations; recognise tools and materials as a possible source of 

danger; use familiar tools safely and correctly etc. 

- Work-based learning (practical, hands on) in secondary school curricula, among others: 

- Technical and textile handicrafts - Secondary level 1 

- Technical and textile handicraft promotes  

- All areas of intelligence - the entire human potential unfolds in the interaction of all nine 

equally important areas of intelligence.  

- The relationship to reality - through hands-on experience with materials, tools and 

machines, a relationship to reality is created.  

- Lifelong learning - absorbing, processing and applying information is an ever-recurring 

learning process.  

- Social and emotional competence - The path from the idea to the finished workpiece is a 

process of self-experience that allows limits to be experienced and can inspire.  

- Creativity - The stages of the creative process are worked through.  
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The concept of self-efficacy - The work process requires many decisions and work steps that are 

experienced as effective and helpful or obstructive in their consequence. This vital self-affirmation is 

at the same time an important experience of self-worth.  

See: https://eduthek.at/resource_details?resource_id=2194488 

Work-based learning (practical, hands on) in curricula of general secondary schools ("Gymnasium") 

among others: 

New curriculum "Technical and textile handicrafts" at AHS since 2017. 

Core areas - core topics: 

 

 

 

 

 

 

 

DIDACTIC PRINCIPLES 

Design process: Inventing I Constructing I 

Designing 

Action process: Researching and processual learning I Experimentation I Problem-solving thinking 

Work process: Holistic networked thinking through practice I reflection and contextual knowledge 

See also: 

https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&ved=2ahUKEwjBmLXcltL3Ah

USjqQKHQkMDsQQFnoECBAQAQ&url=https%3A%2F%2Fwww.bildung-

noe.gv.at%2Fdam%2Fjcr%3Ab97dfb50-0052-4a99-9157-

404abbe10a97%2FHandreichung_Werken_NEU_Mai_2021_1.pdf&usg=AOvVaw3BlBrcT51GL3AdZTN

mgAUJ 

In the AHS upper level (Sekundarstufe II) there is the subject "Bildnerisches Gestalten und 

Werkerziehung" with 1-2 lessons per week. 

https://eduthek.at/resource_details?resource_id=2194488
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&ved=2ahUKEwjBmLXcltL3AhUSjqQKHQkMDsQQFnoECBAQAQ&url=https%3A%2F%2Fwww.bildung-noe.gv.at%2Fdam%2Fjcr%3Ab97dfb50-0052-4a99-9157-404abbe10a97%2FHandreichung_Werken_NEU_Mai_2021_1.pdf&usg=AOvVaw3BlBrcT51GL3AdZTNmgAUJ
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&ved=2ahUKEwjBmLXcltL3AhUSjqQKHQkMDsQQFnoECBAQAQ&url=https%3A%2F%2Fwww.bildung-noe.gv.at%2Fdam%2Fjcr%3Ab97dfb50-0052-4a99-9157-404abbe10a97%2FHandreichung_Werken_NEU_Mai_2021_1.pdf&usg=AOvVaw3BlBrcT51GL3AdZTNmgAUJ
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&ved=2ahUKEwjBmLXcltL3AhUSjqQKHQkMDsQQFnoECBAQAQ&url=https%3A%2F%2Fwww.bildung-noe.gv.at%2Fdam%2Fjcr%3Ab97dfb50-0052-4a99-9157-404abbe10a97%2FHandreichung_Werken_NEU_Mai_2021_1.pdf&usg=AOvVaw3BlBrcT51GL3AdZTNmgAUJ
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&ved=2ahUKEwjBmLXcltL3AhUSjqQKHQkMDsQQFnoECBAQAQ&url=https%3A%2F%2Fwww.bildung-noe.gv.at%2Fdam%2Fjcr%3Ab97dfb50-0052-4a99-9157-404abbe10a97%2FHandreichung_Werken_NEU_Mai_2021_1.pdf&usg=AOvVaw3BlBrcT51GL3AdZTNmgAUJ
https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=&ved=2ahUKEwjBmLXcltL3AhUSjqQKHQkMDsQQFnoECBAQAQ&url=https%3A%2F%2Fwww.bildung-noe.gv.at%2Fdam%2Fjcr%3Ab97dfb50-0052-4a99-9157-404abbe10a97%2FHandreichung_Werken_NEU_Mai_2021_1.pdf&usg=AOvVaw3BlBrcT51GL3AdZTNmgAUJ
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Additional: Technical handicrafts in special schools - curricula for basic level I and II, secondary level I 

Vocational schools 

The basic principle of VET schools in Austria is to combine general education subjects with subject-

specific theoretical and practical teaching.  

In all VET schools and colleges (upper secondary level), practical components are compulsory in the 

curriculum and form a central element of teaching at the school. 

The type and duration of the practical components vary depending on the vocational subject areas 

(technical, commercial, human vocational, tourism, etc...). 

As a rule, the amount is between one seventh and one third of the weekly hours, i.e. about 4 - 10 

hours per week. 

- In technical schools these are workshop lessons and laboratories. 

- In commercial schools, training firms in school offices set up for this purpose 

("business management centres"). 

- In tourist schools, kitchens and school restaurants. 

A special form of curricular hands-on teaching is the "basic vocational training" at Polytechnic 

Schools at the 9th school level (secondary level 2), which is carried out in the school's own workshops 

in accordance with the subject areas offered and significantly supplements the task of the 

polytechnic school for career orientation, career preparation and career transition. 

 

2.1.2. Learning and gaining skills and competences with innovative and creative 

(ICT) tools 

Since 1985, the subject "Informatik” (computer science) has been introduced in secondary level 1 as 

a "compulsory exercise", i.e. as a compulsory subject, but without grading. 

In many schools, the use of ICT tools has developed considerably since then, with schools for 

vocational transition - polytechnic schools - as well as vocational schools being pioneers. 

But also in general education schools, since the nineties, more and more computer science focal 

points have developed at schools, supported by measures of the Ministry of Education, the regional 

school boards and the qualification of teachers by teacher training academies, from 2005 by teacher 

training colleges. (cf. e.g. publication: "Schule Online - Das Handbuch zum Bildungsmedium Internet.  

BMBWK, A-Online. Vienna 1999.) 
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Since 2020, the basis for further development today has been the 8-point plan for the digitisation of 

Austrian schools initiated by the entire federal government - and pushed with 250 million euros. 

With its topics, it involves all central areas of the education system that are necessary for high-

quality, future-oriented school operation. 

See also https://www.bmbwf.gv.at/Themen/schule/zrp/dibi.html 

The main design points are: 

- Digital School Portal (PoDS) 

- Uniform communication processes at every school location 

- Distance learning MOOC 

- Alignment of the Eduthek with curricula 

- Seal of approval for learning apps 

- Expansion of the school's basic IT infrastructure 

- Digital terminals for pupils 

In the 2021/22 school year, pupils at lower secondary level will receive digital end devices in the 5th 

and 6th school years, and from the 2022/23 school year onwards in the 5th school year. 

Digital end devices for teachers 

As part of the device initiative for pupils, a certain number of devices will also be available for 

teachers in the participating digital classes. In the course of the pandemic, a Distance Learning 

Service Portal has been set up to provide a simple, low-threshold introduction to the topic of 

teaching and communication platforms for distance learning, as well as video tutorials for a quick 

introduction to platforms already in use at schools. 

Use of distance education 

The shift of teaching from the classroom to distance learning presented many educators with new 

challenges. Since the beginning of the suspension of teaching, the BMBWF has advertised new offers 

on its homepage, such as the Eduthek, as well as referring to the extensive range of digital textbooks 

and the existing learning platforms (LMS.at and Eduvidual / Moodle), in order to support in-depth 

practice at home in particular and to provide appropriate materials. Collaborative education 

platforms, such as Office365 for Education or GSuite for Education, which also enable live teaching 

via video, are also part of this offer. 

 

https://www.bmbwf.gv.at/Themen/schule/zrp/dibi.html
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Support services on the Distance Learning Portal include  

Introductory webinars (eLectures), online seminars, online coaching units from already experienced 

colleagues and video quick guides are available on the service portal for Office365, LMS.at and 

Eduvidual. In just a few minutes, teachers receive lean instructions and, using practical examples, 

answers to didactic questions such as "How can I provide documents (also external ones)?", "How 

can I set and collect assignments?" or "How can I give feedback on students' work?". 

The support measures for teachers are based on two pillars: 

QuickGuides to Eduvidual (Moodle), LMS.at as well as Office365 for Education: These self-learning 

materials in the form of short videos provide an introduction to the didactically sensible use of the 

learning and communication systems. Everyday scenarios, such as sharing learning materials, setting 

and collecting assignments or promoting communication among students, are covered. 

- eLectures and cooperative online seminars of the Virtual PH: Teachers can prepare themselves for 

concrete application scenarios of a learning and communication system with the support of 

experienced colleagues. 

The technical-organisational process is set up and accompanied by the initiative eEducation Austria, a 

school network with already more than 2,700 schools with experience in eLearning. The support 

measures for teachers are coordinated and designed by the Virtual University College of Teacher 

Education. The Virtual University of Teacher Education has more than 8 years of experience in digital-

innovative in-service and further training for teachers and has trained more than 30,000 teachers so 

far - that is almost every fourth teacher in Austria. Both initiatives are well anchored in the Austrian 

educational landscape and know the needs of schools and teachers very well. 

See also: https://www.bmbwf.gv.at/Themen/schule/beratung/corona/corona_fl/dlsp.html 

Digital basic education  

Since the 2017/18 school year, digital basic education has been implemented at secondary schools 

and AHS lower levels (secondary level 1) in the form of a compulsory exercise. Pupils acquire 

competences from eight areas in the scope of two to four lessons per week within four years. Schools 

decide for themselves whether they teach the compulsory exercise as part of their own lessons or 

integrated into other subjects. 

On 15 December 2021, the National Council decided to introduce a compulsory subject instead of the 

compulsory exercise. The new compulsory subject will be implemented in the 5th to 8th grade with 

at least one fixed lesson in the timetable, resulting in a total of at least 4 annual weekly lessons in the 

course of lower secondary school. This also means an increase in the total number of annual weekly 

hours of lower secondary school by 4 hours. 

https://www.bmbwf.gv.at/Themen/schule/beratung/corona/corona_fl/dlsp.html
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To meet the demand for teachers, 150 new posts will be created. 

The central subject concept of the new curriculum is based on the Frankfurt Triangle, which looks at 

curriculum content from three angles: 

- How do digital technologies work (T), 

- What social interactions result from their use (G) and 

- What options for interaction and action arise for pupils(I). 

Five competence areas serve to structure the descriptors: orientation, information, communication, 

production, and action. 

In this context, the curriculum of digital basic education also functions as preparation for the 

computer science lessons of the 9th grade. The same applies to the various informatics subjects in 

vocational schools at upper secondary level. 

To ensure the qualification of teachers for the new compulsory subject, the BMBWF is promoting a 

three-stage training, further training and continuing education initiative. 

- MOOC "Digital Basic Education" and offers at universities of teacher education 

- University course at universities of teacher education 

- Introduction of a new teacher training course 

Digital basic education at primary level 

In primary schools, digital competences are anchored in the curriculum. The focus is on media 

literacy and reflective use of the Internet as well as a playful approach to technology and problem 

solving. Education Innovation Studios" have been set up at teacher training colleges in all provinces 

and at 100 primary schools. In these studios, students learn how to use robotics and coding in a 

playful way. Under the umbrella brand "Learning to Think. Probleme Lösen" ("Learning to Think. 

Solving Problems"), projects and initiatives are anchored around the development of digital 

competences among primary school pupils. 

Links 

• Curriculum Compulsory exercise: Ordinance of the Federal Minister of Education, Science 

and Research amending the Ordinance on the Curricula of the New Middle Schools and the 

Ordinance on the Curricula of General Secondary Schools (BGBl.  II No. 71/2018) 

• Smartphones and Tablets at School - A Guide for Parents and Teachers 

See also: https://www.bmbwf.gv.at/Themen/schule/zrp/dibi/dgb.html 

https://www.ris.bka.gv.at/eli/bgbl/II/2018/71/20180419
https://www.ris.bka.gv.at/eli/bgbl/II/2018/71/20180419
https://www.ris.bka.gv.at/eli/bgbl/II/2018/71/20180419
https://pubshop.bmbwf.gv.at/index.php?article_id=9&sort=title&search%5Btext%5D=leitfaden&pub=676
https://www.bmbwf.gv.at/Themen/schule/zrp/dibi/dgb.html
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2.1.3. Learning and gaining skills and competences through the connection to the 

labour market 

Connection with the world of work are planned and possible in all types of schools. 

- At primary level, this takes place mainly through school events, field trips, company 

visits, etc. 

- At secondary level 1, "practical vocational days" for practical experience in the world 

of work are included in the curriculum in the 7th and 8th grades. 

- At upper secondary level, there are various possibilities, depending on the type of 

school. 

- At the 9th grade, the polytechnic school cooperates most intensively with the 

regional economy, through multiple practical weeks of the pupils in companies and 

other forms of encounter, with the aim of enabling young people to successfully 

enter a company-based apprenticeship. 

- From the 8th grade onwards, individual career orientation in companies is possible in 

all types of schools (except the vocational school within the framework of dual 

apprenticeship), both within and outside of class time, see details also at: 

https://www.gesundheitskasse.at/cdscontent/?contentid=10007.821074&portal=oe

gkdgportal 

Depending on the economic and occupational sector, VET schools and colleges maintain intensive 

contacts with the world of work, both "outgoing", compulsory internships for pupils, etc., and 

"incoming", practitioners coming to classes, etc. In technical vocational schools, the vocational 

subject teachers are all people who have worked in companies for several years and then enter the 

teaching profession. Many vocational schools have boards of trustees made up of representatives 

from business and industry that support the school's close contact with business and industry. 

 

2.1.4. Learning and gaining skills and competences through social networks of 

students 

The "school community" between pupils, teachers and parents is legally anchored in the SchOG - 

School Organisation Act - and forms the legal framework for the coexistence of these groups in the 

school, both at the school-wide level and at the school location. Depending on the type of school, 

there are school community committees or school forums at the school location in which these 

groups of people come together, both at class and school level. Here, parents and student 

representatives are elected to ensure the school community. 

https://www.gesundheitskasse.at/cdscontent/?contentid=10007.821074&portal=oegkdgportal
https://www.gesundheitskasse.at/cdscontent/?contentid=10007.821074&portal=oegkdgportal
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In addition, class events such as school country weeks, sports weeks and other curricular formats 

promote the coexistence of pupils among themselves and the school community as a whole. The 

social and communal importance of these formats became particularly visible and noticeable in the 

past years of the pandemic. 

 

2.2. Which possibilities do schools have beyond that to use these forms 

of learning to widen and deepen school teaching 

2.2.1. Learning and gaining skills and competences through work-based learning 

(practical, hands on) 

In Austrian school laws, educators are given extensive opportunities to use practical and hands-on 

methods in all appropriate areas. 

This is laid down in the School Instruction Act, among others: 

§ 17 SchUG - School Teaching Act 

1) The teacher has to fulfil the task of the Austrian school (§ 2 of the School Organisation Act) 

in independent and responsible teaching and educational work. In this sense and in 

accordance with the curriculum of the respective type of school, he/she shall, taking into 

account the development of the pupils and the external conditions, teach the subject matter 

of the lesson in accordance with the state of science, strive for a common educational effect 

of all subjects, design the lessons in a descriptive and present-related manner,  guide the 

pupils to self-activity and to cooperation in the community, lead each pupil as far as possible 

to the best performance corresponding to his/her aptitudes, secure the yield of the lessons 

as a basis for further education by means of suitable methods and by appropriate use of 

teaching aids and consolidate it by means of appropriate exercises. 

However, the exercise of these possibilities depends to a large extent on the given framework 

conditions, such as the agreement of the school management, the regional quality management, the 

equipment of the school, depending on the school authority, federal or local government, etc. 

In addition, the schools have the possibility, within the given legal framework, to carry out projects, 

activities, school events beyond that. The rather complex legal provisions are not interpreted 

identically everywhere. It depends on the willingness, the creative will and also the courage of school 

administrators and teachers to what extent and with what intensity work-based learning, practical, 

hands-on activities are implemented. 
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2.2.2. Learning and gaining skills and competences with innovative and creative 

(ICT) tools 

In principle, all schools have the possibility to use innovative and creative ICT tools to strengthen 

competences and skills of pupils. The possibilities vary depending on the type of school and the 

school authority. Higher schools have to make agreements with the Federal Ministry. Compulsory 

schools have the possibility to shape developments with their community. An example of this is the 

education strategy of the city of Graz, which places special emphasis on ICT. 

See e.g.: https://www.graz.at/cms/beitrag/10357549/7744790/Neue_Bildungsstrategie.html 

2.2.3. Learning and gaining skills and competences through the connection to the 

labour market 

Beyond the curricular provisions, there are numerous opportunities for schools to establish contact 

with the world of work in order to strengthen pupils' competences and skills, but also to offer 

orientation for the world of work. For examples see e.g. www.jobsausderbox.at 

www.youngstyrians.com www.berufsorientierung.at, www.regionaletalente.at https://www.your-

job.at/ and many other 

 

2.2.4. Learning and gaining skills and competences through social networks of 

students 

It is the concern of many schools, but also of external associations, to strengthen social and personal 

cohesion between pupils, within a school location, but also beyond. 

This happens both within the "school community" (see chapter 2.1.4.) and through activities beyond. 

These include community events in sports, music, culture, other social activities. 

Clubs and communities of interest are also formed and encouraged, which promote social cohesion 

among pupils and often lead to extraordinary achievements. 

https://www.meistersinger.info/, https://www.schulsportinfo.at/infos/bewegung-und-

sport/root/unterricht/schule-verein, https://educult.at/ and much more. 

It should be noted that it depends largely on the school management and the climate of a school 

location how these offers and opportunities are accepted and used. 

Often these are initiatives of individual teachers who are not always integrated into the overall 

school life. 

This is a challenge that needs to be considered for further development.

https://www.graz.at/cms/beitrag/10357549/7744790/Neue_Bildungsstrategie.html
http://www.jobsausderbox.at/
http://www.youngstyrians.com/
http://www.berufsorientierung.at/
http://www.regionaletalente.at/
https://www.your-job.at/
https://www.your-job.at/
https://www.meistersinger.info/
https://www.schulsportinfo.at/infos/bewegung-und-sport/root/unterricht/schule-verein
https://www.schulsportinfo.at/infos/bewegung-und-sport/root/unterricht/schule-verein
https://educult.at/
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3. Regional and national Preconditions: Learning opportunities in 

Germany 

3.1. Which obligatory school programs and learning opportunities are 

legally, organizationally, curricularly designed in the school to 

correspond these forms of learning? 

3.1.1. Learning and gaining skills and competences through work-based learning 

(practical, hands on) 

Primary education 

1 Tasks and objectives The task of art lessons at primary level is to develop pupils' individual 

perceptions, perceptions and expressions. The art lessons initiate and enable aesthetic processes of 

experience and cognition, in which the pupils can deal with themselves, with others and with their – 

also multi-media-mediated – living environment in a perceiving and interpreting, practical way as 

well as reflectively and judgingly. Thus, art lessons within the canon of subjects make an important 

contribution to the promotion of image competence as well as to personality and identity 

development. Art lessons deepen insights into the malleability of life and culture, environment and 

community. Own visions of the world can be developed and pictorially presented and enable active 

participation in social life. 

https://www.schulentwicklung.nrw.de/lehrplaene/lehrplan/286/ps_lp_ku_einzeldatei_2021_08_02.

pdf 

https://www.schulentwicklung.nrw.de/lehrplaene/lehrplan/288/ps_lp_mu_einzeldatei_2021_08_02.

pdf 

Social studies make a central contribution to basic education by examining issues from the social 

sciences, natural sciences, geographical, historical and technical perspectives. This makes it possible 

to connect learning to the pre-primary sector as well as to the lower secondary level. By activating 

the pupils' ideas and attitudes and their previous knowledge, new information is linked to previously 

known and the first scientific concepts are initiated by differentiating or restructuring the pupils' 

ideas collected. Challenging problems from authentic situations support the development of new 

knowledge bases. The content development of the topics in the classroom is oriented towards the 

children's world and finds its professional sharpening in the orientation towards specialist knowledge 

and specialist methods of the reference disciplines of science teaching. Competence-oriented tasks in 

science lessons offer various activities in dealing with learning objects at different cognitive levels 

and include the learning needs of all pupils. An action-oriented approach and problem-oriented as 

https://www.schulentwicklung.nrw.de/lehrplaene/lehrplan/286/ps_lp_ku_einzeldatei_2021_08_02.pdf
https://www.schulentwicklung.nrw.de/lehrplaene/lehrplan/286/ps_lp_ku_einzeldatei_2021_08_02.pdf
https://www.schulentwicklung.nrw.de/lehrplaene/lehrplan/288/ps_lp_mu_einzeldatei_2021_08_02.pdf
https://www.schulentwicklung.nrw.de/lehrplaene/lehrplan/288/ps_lp_mu_einzeldatei_2021_08_02.pdf
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well as research-based learning and experimentation support the children in acquiring knowledge, 

abilities and skills and applying them in new contexts.  

Music lessons: Music is part of children's daily experience, whether unconsciously in the background 

and integrated into everyday actions or in conscious and empathetic devotion and use. By including 

music in its diversity, music education contributes to intercultural and inclusive learning. Music 

lessons also offer all children the opportunity to successfully participate in the community, as music 

is a form of interpersonal understanding. Against this background, the subject of music at primary 

level has the task of building on the different musical abilities, individual needs and practical 

experiences of the children. The children are introduced to an active and self-determined music-

making and understanding of music as well as to a critical handling of music media. The reduction of 

stereotypes succeeds, among other things, through gender-sensitive teaching and learning processes 

that enable children to have individual access to music.  

Physical education: The primary level ensures holistic learning experiences for pupils through child-

friendly exercise, play and sports activities and sustainably promotes their development. With the 

aim of comprehensive competence in movement, play and sport, the curriculum for physical 

education at primary level describes observable technical requirements and verifiable learning 

outcomes in the form of competence expectations. The pedagogical guiding principle for educational 

school sport as a whole and thus also for physical education is expressed in the following double 

mission: Development promotion through movement, play and sport and development of 

movement, play and sports culture..... Through these different perspectives on movement, play and 

sport, multi-perspective, in addition to reflection as well as understanding and participation, 

becomes the guiding principle of educational physical education. Demands on the promotion of 

development through exercise, play and sport in the sense of comprehensive personality 

development are an indispensable component.  

 

Lower secondary level I and II 

"No degree without connection" (KAoA) is aimed at grade 8 and extends through upper secondary level to the 

transition to training and/or study. Since the school year 2016/2017, all schools in NRW have been participating 

in KAoA with their 8th grades. A disability-specific implementation of vocational orientation is carried out 

within the framework of the state initiative by "KAoA-STAR". Introduction. 

The nationwide transition system "No degree without connection" ensures that young people receive support 

at an early stage in career orientation, career choice and entry into training or study. The aim is to open up 

prospects for vocational training or studies for all young people after school as quickly as possible and to avoid 

unnecessary waiting patterns through effective coordination. Young people and their parents are sustainably 

supported on their way into the world of work. The so-called mandatory standard elements include, among 

other things, three career field exploration days in companies or with suitable training providers in the eighth 
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grade. In grades 9 and 10, practical courses are offered, these are in-depth career orientation offers that can be 

completed in companies or at training providers. Mandatory traineeships are also planned. 

 

 

Young people with disabilities:  Since the beginning of the school year 2017/2018, pupils with 

(severe) disabilities and/or need special educational support in the priority areas mental 

development, physical and motor development, hearing and communication, vision, language have 

the opportunity  to use the KAoA-STAR vocational orientation elements (STAR = Schule trifft Ar In 

this context, it is important to stress the importance of the role of the social partners in the 

development of the labour market, which support them in the transition to work according to their 

individual needs. The support of the young people begins in the third last year of school attendance 

and includes a binding career planning including potential analysis, occupational field explorations 

and internships. In this way, the chances for young people at the start of a career are to be 

sustainably improved and company-related employment and training on the general labour market 

are to be made possible. 

Newly immigrated young people: Since the beginning of the 2016/2017 school year, young people 

who only enter the school system in grade 10 or attend an international remedial class have been 

able to receive initial orientation via KAoA-kompakt. KAoA -kompakt contains a two-day potential 

analysis, three days of professional field exploration and three days of practical courses. All three 

elements are carried out by an educational institution that has intercultural competences specifically 

designed for the target group. In KAoA-kompakt,  non-verbal, pictorial and interactive methods are 

increasingly used. This allows students to participate regardless of their language level.  

https://www.berufsorientierung-nrw.de/wp-content/uploads/2022/02/Handbuch_KAoA.pdf 

https://www.berufsorientierung-nrw.de/wp-content/uploads/2022/02/Handbuch_KAoA.pdf
https://www.berufsorientierung-nrw.de/wp-content/uploads/2022/02/Handbuch_KAoA.pdf
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3.1.2. Learning and gaining skills and competences with innovative and creative 

(ICT) tools 

Creative skills play a major role in surviving in the future digital world of work. According to a study 

(http://cps.adobeeducate.com/), three quarters of education experts and teachers are also 

convinced of this. At the same time, almost 90 percent of them consider current teaching concepts 

not suitable for sufficiently promoting the creativity of students, according to the Adobe study of 

2018. 

Due to the corona pandemic, after the first lockdown, the digitization of schools has become a big 

and important topic. The digital boards with many smart functions and tablets have become 

important elements.  

Various learning management systems have provided good support in the provision, implementation 

and organisation of learning content and continue to be used sensibly by schools (e.g. Moodle; 

Classtime, itslearning, google-classroom). 

In NRW, the "Digital Strategy School NRW" is being implemented. Between 2020 and 2025, almost 

two billion euros will flow into digitization from pots of the federal government, the state and the 

EU, the ministry calculated. According to the ministry, students from stressful backgrounds should 

receive special support. Schools and teaching are to be further developed and the focus is to be 

placed on pedagogical and didactic opportunities of digitization. Teachers should be supported and 

qualified, and access to digital media and infrastructure should be created and ensured. 

A large percentage of the population in Germany expects the Federal Government to introduce 

computer science as a compulsory subject at all secondary schools from the fifth grade onwards. In 

the individual federal states, however, the implementation is very different: In Bavaria, for example, 

computer science has been a compulsory subject at grammar schools since 2003. With the master 

plan "Bayern Digital II and the "digital classrooms", a comprehensive concept for digital teaching was 

implemented from 2018 (https://www.for-net.info/2021/09/02/informatik-als-pflichtfach-muss-das-

sein/#_ftn9) 

In Saxony, computer science is taught as an independent subject at all types of secondary school 

from the seventh to the tenth grade, in Mecklenburg-Western Pomerania there is a framework 

curriculum for computer science and media education from the fifth to the tenth grade. 

In 2017/2018, Baden-Württemberg started the "Advanced Course in Computer Science" in the 

seventh grade at all general secondary schools. Other federal states are increasingly following suit. 

Schleswig-Holstein plans to introduce the compulsory subject from 2022/2023. North Rhine-

Westphalia will introduce the subject from the school year 2021/22 at all types of secondary school, 

in Lower Saxony it will be introduced in the lower secondary level from the school year 2023/24.  
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3.1.3. Learning and gaining skills and competences through the connection to the 

labour market 

Already in primary school, the topic "Technology and the World of Work" is anchored in the 

curriculum (https://www.schulentwicklung.nrw.de/lehrplaene/lehrplannavigator-

grundschule/sachunterricht/lehrplan-sachunterricht/bereiche/bereiche.html). Through joint class 

trips/excursions, for example to nearby bakeries, farms or companies, first encounters with the 

world of work can be experienced here. 

In all types of schools from lower secondary level onwards, encounters with the world of work are 

planned and planned as part of vocational orientation. 

The state program "Kein abschluss ohne Anschluss (KAoA)" in NRW provides for various mandatory 

practical phases in which the young people get to know different professions and occupational fields. 

Starting with three one-day taster days in companies and institutions, followed by an internship 

lasting several weeks in the 9th/10th grade, they can check their career aspirations or discover new 

ones, and gain practical experience in the world of work. 

In addition to these compulsory elements, young people can take part in several practical courses 

and/or a long-term internship. The practical elements in Sek II follow on from the experience already 

gained at lower secondary level. In the form of one-day or multi-day events, the practical elements 

support the young people in comparing and consolidating their own ideas with reality. For this 

purpose, for example, offers of the universities (university days), or short-term internships can be 

used. The practice elements last at least five days, but can also be longer. 

For pupils with disabilities and/or special educational support, there is the offer "School meets 

Working World" (KAoA-STAR). A special focus at KAoA-STAR is on company-related offers such as 

career field explorations and internships on the general job market. Here the young people can 

develop their potential and reservations can be reduced by getting to know each other. 

https://broschuerenservice.mags.nrw/mags/shop/Kein_Abschluss_ohne_Anschluss. 

In the vocational colleges, extracurricular internships are to be carried out in accordance with the 

General Examination Regulations for Vocational Colleges (APO-BK) in accordance with the respective 

educational programmes. Internships are a characteristic feature of the vocational college and are 

mandatory as "teaching elsewhere" and have in principle the same status as teaching 

(https://www.berufsbildung.nrw.de/cms/upload/berufsfachschule-c/praktia-leitfaden_apo-bkc1-

c5.pdf). 

 

 

https://www.schulentwicklung.nrw.de/lehrplaene/lehrplannavigator-grundschule/sachunterricht/lehrplan-sachunterricht/bereiche/bereiche.html
https://www.schulentwicklung.nrw.de/lehrplaene/lehrplannavigator-grundschule/sachunterricht/lehrplan-sachunterricht/bereiche/bereiche.html
https://broschuerenservice.mags.nrw/mags/shop/Kein_Abschluss_ohne_Anschluss
https://www.berufsbildung.nrw.de/cms/upload/berufsfachschule-c/praktia-leitfaden_apo-bkc1-c5.pdf
https://www.berufsbildung.nrw.de/cms/upload/berufsfachschule-c/praktia-leitfaden_apo-bkc1-c5.pdf
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3.1.4. Learning and gaining skills and competences through social networks of 

students 

Cooperation with extracurricular partners is regulated in the School Act (SchulG). 

The pedagogical tasks of the teachers also include informing and advising pupils and their parents. 

Teachers should cooperate with youth welfare offices, counselling centres and career guidance. At 

vocational colleges, those who are jointly responsible for training should also be involved. 

School trips and joint excursions and age-appropriate experiences in the field of sports also offer a 

good framework to strengthen the social skills of the pupils. 
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3.2. Which possibilities do schools have beyond that to use these 

forms of learning to widen and deepen school teaching? 

Some schools have been awarded the title of "Berufswahl-Siegelschule". The Berufswahl-SIEGEL is a 

voluntary certification process for  all general secondary schools that prepare their students for the 

world of work in an exemplary manner and facilitate their transition into working life. A jury decides 

according to defined criteria whether a school is awarded. For example, the award-winning schools 

make contact with industry at an early stage, invite HR managers to practice job interviews, and offer 

workshops and working groups to give young people vocational orientation at an early stage. 

 

3.2.1. Learning and gaining skills and competences through work-based learning 

(practical, hands on) 

Especially in the MINT field (mathematics, computer science, natural sciences, technology), students 

have the opportunity to experiment and conduct practical research in various measures along the 

entire educational chain (from kindergarten to university). Children and young people should be 

taught a basic understanding of scientific and technical relationships in an exciting and age-

appropriate way. This knowledge is linked to the students' world of experience and transported into 

the professional world. The offers are developed and carried out in cooperation with companies 

from the region, universities and other institutions. Emphasis is placed on implementation in the 

workshops and production rooms of the companies, the laboratories of the universities and 

extracurricular places of learning. In this way, the students can try out the job-specific activities on 

site and gain a practical impression of working in the company and/or studying at a university.  

 

3.2.2. Learning and gaining skills and competences with innovative and creative 

(ICT) tools 

Innovative and creative tools can be used from primary school onwards. There are offers for almost 

all types of schools and school levels that teachers can use and use as part of their lessons.  Support 

is also provided by the media centres, which are located in almost all federal states in Germany. They 

offer advisory and qualification services and a service for the use of modern media in education and 

culture and for strengthening media literacy https://www.bildungsserver.de/Landesbildstellen-

Medienzentren-525-de.html 

In order to prepare children and young people for the use of social media services, media centres 

offer various workshops on these topics. In addition, there is a state-wide offer in NRW in which 

pupils are trained as "media scouts". Through the "peer education" approach, they should then pass 

on skills for a safe, fair and self-determined use of digital media to other children and young people. 

https://www.bildungsserver.de/Landesbildstellen-Medienzentren-525-de.html
https://www.bildungsserver.de/Landesbildstellen-Medienzentren-525-de.html
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In the district of Soest, the second creative competition for pupils in grades 5-13 took place this year, 

organized by the Media Centre, the educational region of the district and the school authority. Under 

the motto "Fairy tales turned upside down", the best contributions (texts, audio contributions, video 

contributions) were awarded. Many secondary schools from the district participated. 

https://www.kreis-soest.de/bildung-integration/bildung/medienzentrum/kreativ/kreativwettbewerb 

3.2.3. Learning and gaining skills and competences through the connection to the 

labour market 

There are many opportunities for schools to establish contact between pupils and the world of work 

for their first professional orientation. The first strengths and competencies of the young people can 

be identified at an early stage. Already for pupils of the 7th grade, the project "Come on tour - my 

strengths, my future" is offered in some municipalities: https://komm-auf-tour.de/ 

In the career course of the Minden Lübbecke Technology Centre, schoolgirls from grades 8-10 can  

get to know and try out apprenticeships such as electronics technician, milling cutter or IT clerk. 

Regional companies provide training activities of their company in the form of work samples. In this 

way, the young people can test their suitability for various professions in a very practice-oriented  

way https://www.bwnrw.de/schulewirtschaft/aktivitaeten/berufsorientierung/berufsparcours 

The zdi networks (Future through Innovation) offer extracurricular STEM education in North Rhine-

Westphalia for in-depth career and study orientation in all districts and independent cities of the 

state.  https://zdi-portal.de/ 

In order to bring young people closer to skilled trades, there are various offers for schools. One 

example is the mobile student workshop of the Chamber of Crafts South Westphalia: 

https://www.hwk-swf.de/artikel/mobile-schuelerwerkstatt-handwerk-38,0,332.html 

 

3.2.4. Learning and gaining skills and competences through social networks of 

students 

Many schools offer working groups and projects (sports, music, art, theatre) together with external 

associations and partners in order to strengthen social skills on the one hand, but also to acquire 

knowledge and skills in many areas. Often, contacts in sports or the social sector later lead to 

internships or apprenticeships. 

It is the concern of many schools, but also external associations, to strengthen the social and 

personal cohesion between students within a school location, but also beyond. 

  

https://www.kreis-soest.de/bildung-integration/bildung/medienzentrum/kreativ/kreativwettbewerb
https://komm-auf-tour.de/
https://www.bwnrw.de/schulewirtschaft/aktivitaeten/berufsorientierung/berufsparcours
https://zdi-portal.de/
https://www.hwk-swf.de/artikel/mobile-schuelerwerkstatt-handwerk-38,0,332.html
https://www.hwk-swf.de/artikel/mobile-schuelerwerkstatt-handwerk-38,0,332.html
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4. Regional and national Preconditions: Learning opportunities in 

the Netherlands 

4.1. Which obligatory school programs and learning opportunities are 

legally, organizationally, curricularly designed in the school to 

correspond these forms of learning? 

The Dutch educational system is quite complex; after primary education (age 4-12) children choose 

between different school types with different duration, levels and division between theory/practice. 

Apart from primary education, there are national final exams for all school types, based on a set of 

goals. 

In short, secondary education encompasses: 

• Praktijkonderwijs (practice based), duration is mostly 5 years 

• Vmbo (pre-vocational secondary education), with 4 learning pathways, duration is 4 

years  

• Havo (senior secondary education), duration is 5 years 

• Vwo (pre-university education), with 2 learning pathways, duration is 6 years 

There is also special education (Speciaal Onderwijs) for children with special needs. Adults may enter 

Volwasseneducatie (Adult education). 

The Internationale Schakel Klas (ISK) offers lessons in Dutch and other subjects for youngsters in the 

age 12-18. On average they spend 2 years in ISK before entering secondary school or senior 

vocational training). 

After secondary education, students enter senior vocational education, which has four learning 

paths, or higher education (bachelor and master, in universities or universities of applied science). 

The educational system is based on free choices; final goals are set by law (on general level) but 

schools are free to develop their own curriculum and choose their own methods and approaches. 

The Inspection on education works on behalf of the Ministry of education to assess the quality.  

For a film about the Dutch educational system: https://www.youtube.com/watch?v=uuJ82w2CnJk 

 

For an overview on the Dutch educational system: https://eurydice.eacea.ec.europa.eu/national-

education-systems/netherlands/overview 

https://www.youtube.com/watch?v=uuJ82w2CnJk
https://eurydice.eacea.ec.europa.eu/national-education-systems/netherlands/overview
https://eurydice.eacea.ec.europa.eu/national-education-systems/netherlands/overview
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An in  scheme: 

 

 

4.1.1 Learning and gaining skills and competences through work-based learning 

Primary education 

For primary education, the Ministry of Education has defined a set of 58 core goals (kerndoelen). 

They are divided into six learning areas: Dutch language, English language, arithmetic/mathematics, 

orientation on yourself and the world, artistic orientation and  physical education. The goals are 

rather broad and not very specific to give schools the opportunity to shape the exact content of 

education. This links to the core goals:  

file:///G:/Downloads/kerndoelen-primaironderwijs2006-overzicht_1.pdf 

 

file:///G:/Downloads/kerndoelen-primaironderwijs2006-overzicht_1.pdf
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The core goals describe the targets or final situation; not the way in which the learning process is 

shaped. It is important to combine various goals and to connect them to situations in normal life. 

Language and information technology are examples of goals that apply to all learning areas. 

School must also see to development of goals that apply for all learning areas: working attitude, use 

of learning strategies, reflection of own actions and learning, expressing own thoughts and feelings, 

listen respectfully and criticize others, acquiring and processing information, developing self-

confidence, respectful and responsible interaction with each other and caring and appreciating the 

living environment. 

More specific; the core goals for ‘Artistic orientation’ (goals 54-56) focus on expression by means of 

using different materials, making drawings and spatial workpieces, learning songs and using 

rhythmical instruments to support singing and playing and movement. 

The core goals for ‘Orientation on yourself and the world’ (goals 40-46) include doing research with 

materials and physical phenomena like light, sound, electricity, magnetism and temperature. They 

learn about the weather and to solve technical problems. 

Secondary education  

Like primary education, the minister has defined 58 core goals (kerndoelen) for the first phase  

(onderbouw or basisvorming) of secondary education (age 12-14). Schools can and must assess their 

own choices for the curriculum, based on these targets. Core goals are divided into six learning areas: 

: Dutch language, English language, arithmetic/mathematics, Man and nature, Man and society, Art 

and culture and Exercise & physical education.  Link to the core goals: 

file:///G:/Downloads/karakteristieken-en-kerndoelen-onderbouw-vo.pdf 

Work based learning is not a specific goal but it is an underlying concept in many goals. And schools 

have freedom to fill in goals like ‘learn about processes in nature and their relationship with the 

environment”(nr. 31) or “learn to use an atlas as a source of information and to read maps’ (nr.41) or 

“present your own artistic work to others’ (nr. 49). 

For the second phase (from age 14) the minister has defined attainment targets (eindtermen);  a 

description of the level that must be reached at the end of secondary education. Each school type 

has its own attainment targets, per subject. Most targets have national final exams. Targets are 

defined as: able to know, understand and/or do. 

Every school writes a PTA (Plan van Toetsing en Afsluitin). In this plan you find the pathway of a pupil: 

what lessons are given, in which period, with what content and how development is assessed or 

tested.  In general, targets for praktijkonderwijs and a great deal of vmbo are practice based. For 

senior vocational education (VET) work based learning is the basis.  

file:///G:/Downloads/karakteristieken-en-kerndoelen-onderbouw-vo.pdf
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4.1.2. Learning and gaining skills and competences with innovative and creative 

(ICT) tools 

By law there are no specific goals for ICT. Nevertheless, ICT or in broader sense, is considered to be 

very important in all field of education. The subject will be specified in 4.2.2. 

 

4.1.3. Learning and gaining skills and competences through the connection to the 

labour market 

Primary education 

In primary education there are no obligatory plans for connection to the labour market. 

Secondary education 

For secondary schools, Career development and orientation (LOB) is part of the school’s program and 

described in the PTA. It is considered to be of great importance in praktijkonderwijs and vmbo, the 

more practical types of education.  

Like the rest of the curriculum, it is up to the school to define how the goals are reached. Often there 

are interships, lasting between 1 and 20 days. Sometimes pupils visit companies or work with real 

assignments. An important part of all types of education is the profile project. In the (pre)final year 

pupils work on a subject of their own interest in order to experience and explore a certain field of 

profession, in preparation of the choice for the next level of education. 

 Senior vocational education (mbo) 

The core business of this type of education is preparing for a profession. Mbo has four different 

levels (1-4) that vary in duration and also is the balance between practice and theory. In general, 

theory is in the service of practice. Not only because many jobs are quite operational but also 

because education is based on the principle of practice-orientated learning. It is generally accepted 

that (young) people learn better when they learn in a real situation, where theory is embedded in a 

practical context. 

For information about mbo: Senior secondary vocational education (mbo) | MBO Council 

Or in infographic: This is VET in the Netherlands (mboraad.nl) 

Mbo offers hundreds of educations. Goals are set by the ministry in qualification files; sets of 

standards for what a student must have achieved In order to get a (national) diploma. 

There are two routes in mbo that lead to the same qualification:  

https://www.mboraad.nl/het-mbo/soorten-onderwijs/middelbaar-beroepsonderwijs-mbo
https://www.mboraad.nl/sites/default/files/this-is-vet-in-the-netherlands.pdf
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1. BBL: Students have a contract and a salary with an employer. Part of the contract is 

education, 1 or 2 days a week. This is the best route for young people that like to learn in 

practice and contact with other professionals. 

2. BOL: Students go to school. Part of the curriculum are one or more internships. Often 

there is a (small) financial compensation during the internship. This is the best route for 

young people that like to also learn in a theoretical way and contact with other students. 

 

4.1.4. Learning and gaining skills and competences through social networks of 

students 

All primary and secondary schools must have a participation board.  

There is a Wet op Medezeggenschap op Scholen (WMS = Law for Right of say in schools), 

reformed in 2022. https://wetten.overheid.nl/BWBR0020685/2022-04-01 

The law states general authorizations (e.g. to discuss all matters concerning the school) , 

tasks (e.g. to enhance equality), rights (e.g. to be informed about policy and finances), 

specific authorizations (e.g. to change educational goals, assess curricula and regulations) 

and rules for advice (e.g. on policy on organisation, merge, start educational projects). 

In primary schools its members are elected staff members and parents. In secondary schools 

also pupils take part. In senior vocational colleges the Wet Educatie en Beroepsonderwijs 

(BES) applies.  Link to the law: https://wetten.overheid.nl/BWBR0028395/2022-01-01 

Members are parents, students and staff members, they have to meet at least twice a year.  

https://wetten.overheid.nl/BWBR0020685/2022-04-01
https://wetten.overheid.nl/BWBR0028395/2022-01-01
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4.2. Which possibilities do schools have beyond that to use these forms 

of learning of learning for school teaching? 

4.2.1 Learning and gaining skills and competences through work-based learning 

Primary education 

In general, primary schools have a lot of possibilities to shape the learning process because only final 

goals are described in the governmental regulations. This means a free choice of materials, didactic 

principles, combined subjects and themes. Schools may choose, prioritize and profile. 

The Ministry of Education (OCW) gave order to SLO (Stichting Leerplan Ontwikkeling, that is: 

Foundation for Curriculum Development) to translate the core goals into examples of content 

(inhoudslijnen). They offer ideas for developing knowledge, skills and attitude, these have no legal 

status. 

Link to inhoudslijnen:  https://www.slo.nl/sectoren/po/inhoudslijnen-po/ 

 

There are 5 areas defined for artistic orientation: Cultural heritage, visual arts, music, drama and 

dance. All areas are based on a creative process. 

Secondary education 

SLO (Stichting Leerplan Ontwikkeling, that is: Foundation for Curriculum Development) launched a 

platform to  help schools develop their own program. Schools have lots of opportunies to shape the 

curriculum.  

https://www.slo.nl/sectoren/po/inhoudslijnen-po/
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Senior vocational education (mbo) 

The core business of this type of education is preparing for a profession. Mbo has four different 

levels (1-4) that vary in duration and also is the balance between practice and theory. In general, 

theory is in the service of practice. Not only because many jobs are quite operational but also 

because education is based on the principle of practice-orientated learning. It is generally accepted 

that (young) people learn better when they learn in a real situation, where theory is embedded in a 

practical context. 

For information about mbo: Senior secondary vocational education (mbo) | MBO Council 

Or in infographic: This is VET in the Netherlands (mboraad.nl) 

Mbo offers hundreds of educations. Goals are set by the ministry in qualification files; sets of 

standards for what a student must have achieved In order to get a (national) diploma. 

There are two routes in mbo that lead to the same qualification:  

3. BBL: Students have a contract and a salary with an employer. Part of the contract is 

education, 1 or 2 days a week. This is the best route for young people that like to learn in 

practice and contact with other professionals. 

4. BOL: Students go to school. Part of the curriculum are one or more internships. Often 

there is a (small) financial compensation during the internship. This is the best route for 

young people that like to also learn in a theoretical way and contact with other students. 

 

4.2.2 Learning and gaining skills and competences with innovative and creative 

(ICT) tools 

ICT Is not a specific goal in primary education, secondary education and senior vocational 

training. With the exception of course of specific subjects in vocational training that prepare for 

ICT jobs or work where ICT is a core component.  

There is a common understanding that there are certain skills that are very important to prepare 

people for the labour market (in the future): the 21st century skills. 

https://www.mboraad.nl/het-mbo/soorten-onderwijs/middelbaar-beroepsonderwijs-mbo
https://www.mboraad.nl/sites/default/files/this-is-vet-in-the-netherlands.pdf
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Four of the skills refer to ICT: information skills, computational thinking, ICT basic skills and media 

literacy. To help school develop programs concerning these skills, Kennisnet was founded by the 

Ministry of education. Link: Laat ict werken voor het onderwijs (kennisnet.nl) 

There are four areas of learning:  

Information skills 

Using, analysing and critical judging sources of information, mostly online sources 

1. Computational thinking 

Solving problems by using ICT technologies and tools 

2. ICT basic skills 

Knowledge and skills tot understand computers and network, deal with various kinds of 

technologies and understand possibilities and limitations of technology. 

3. Media literacy 

Awareness and skills to deal with all forms of media, inclusing social media 

https://www.kennisnet.nl/
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A link to the examples for digital literacy: inhoudslijnen-po-digitalegeletterdheid11-2018_1.pdf 

 

4.2.3 Learning and gaining skills and competences through the connection to the 

labour market 

Primary education 

School may have projects or lessons on labour market. Sometimes by means of ‘visit your parent at 

work’ or in work orientation projects with local entrepreneurs. These lessons are part of the advising 

process for secondary education; the Dutch educational system contains (at least) 8 different types 

of school.  

Some schools give special attention to this theme in relation to equal opportunities. Especially 

children from underprivileged social backgrounds lack experience (role models) with certain 

professions. To broaden their horizon, special projects can be used. 

A good example of a project organisation is JINC; they offer programs for primary and secondary 

education. Funding comes from schools, municipalities and business (entrepreneurs). Link to JINC; 

https://www.jinc.nl/ 

 

file:///G:/downloads/inhoudslijnen-po-digitalegeletterdheid11-2018_1.pdf
https://www.jinc.nl/


IO4: Desk Research  

 39 

Secondary education 

As mentioned before, schools are free to fill in the curriculum to meet the goals. Career development 

and education (LOB) is mandatory but there are many different way to handle it. SLO (foundation for 

curriculum development) helps schools with training, examples etc.  

The program focuses on various levels in activities: skills and knowledge, orientation, activities in and 

outside the school and reflection. Students learn about their own capacities and motives, explore 

work, learn about career planning and networking. In short: they are supported in making their own 

choices. Due to societal changes like (individualisation, less recognisable jobs, more flexibility on the 

labour market) career orientation had become more important.  Most schools try to arrange short 

visits to working situations or invite professionals. 

The biggest challenge is to realise structural connections that are based on pupil’s needs, experience-

orientated, dialogue and reflection. 

Activities can be organised in different ways: by one trained professional, via projects, in specific 

lessons, integrated in a career program or integrated in various subjects. Each way has its own 

implications.  See for an overview file:///G:/Downloads/overzicht_lob_varianten_in_vmbo.pdf 

 

 

 

 

 

 

 

 

 

 

 

 

 

file:///G:/Downloads/overzicht_lob_varianten_in_vmbo.pdf
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Senior vocational training 

Connection with the labour market is core business: all education prepares for the labour market. 

Sometimes for a specific profession (e.g. hairdresser), sometimes for a professional sector or for 

starting in higher education. 

There are many ways in which schools connect with the labour market: many teachers come from 

the practice, students do internships or assignment, practical education takes place outside the 

school in a company, professionals advise on the curriculum etc. Schools have also a task for adult 

education, professional training or Life Long Learning. Therefore many professionals not just enter 

the school to train students but also for their own professional development. 

4.2.4 Learning and gaining skills and competences through social networks of 

students 

In general both primary and secondary schools have councils that are engaged with the quality of 

education and the atmosphere in the school. They can advise the (official) Participation Boards (see 

par. 4.1.4.). They have no legal status. 

Pupils from secondary schools are represented in LAKS (Landelijk Aktie Komitee Scholieren), a group 

of young people who take care of right of pupils in schools. Its members are school councils.  LAKS is 

often spokesperson at national level for ministries or press. Their most famous actions are during the 

final school exams where they collect complains from exam candidates. Another important task is to 

help pupils organise a (good) school council, for example with a handbook. Link to LAKS: 

https://www.laks.nl/ 

Both secondary schools and Senior vocational colleges usually have student associations or groups of 

students engaged in a certain theme in which young people spend their free time on a voluntary 

basis. Themes can vary from musical groups, orchestra’s, choirs, sporting teams to groups that 

engage with climate, environment, welfare or diversity. Often they are supported by the school by 

offering coaching, use of spaces and materials, funding etc. 

 

 

https://www.laks.nl/

